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important for the development of high reading ability.” p. 683 
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“The ability to read shows large variability across children and adolescents, who range from 
highly proficient, fluent readers to inaccurate and slow readers…a unimodal distribution in 
which reading disability is part of the lower tail.” (p. 93)  
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“…the results highlight the importance of studying the development of precocious readers 
apart from that of struggling readers. The study of both ends of the continuum of reading 
development is of particular significance because individual strengths and weaknesses in 
reading and reading-related areas can help to identify the linguistic and cognitive mechanisms 
underlying inter-individual-children variability in reading performance. To date, research has 
focused mostly on the “deficit” end of the reading continuum rather than on the “precocious” 
end. From a practical point of view, the findings highlight the importance of a reading program 
that places specific emphasis on both linguistic and cognitive skill development. The conclusion 
that these skills develop simultaneously and interactively implies that also instruction in 
cognitive processes is essential regardless of the students’ mastery of language skills.” p. 84/85 
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at the same rate for all students” p. 1 
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“word-reading ability is distributed in a continuous fashion with the majority of students at or 
near the middle of the distribution and smaller numbers of students toward the lower and 
higher ends of the distribution….the continuous nature of word-reading ability highlights the 
fact that those with more severe and less severe word-reading problems are on the same 
continuum of word-reading ability and differ by degree…” p. 3 
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“There is no doubt that dyslexia exists as the lower part of a continuous distribution of basic 
reading skills.” (p. 6) 
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“[P]revalence estimates are often mentioned in the dyslexia literature, giving the false 
impression that there are absolute criteria on the basis of which dyslexia is defined, further 
giving rise to the expectation that such criteria might be linked to specific, potentially 
identifiable causal factors, whereas in fact there is nothing but a continuous distribution of 
reading skill, with an enormous range of individual differences.” p. 3 

“[D]yslexia is not a qualitatively distinct entity but just the low end of the word reading skill 
distribution, in continuity with the rest of the distribution, and with an arbitrary cutoff that 
essentially defines its prevalence on this behaviorally defined continuum.” p. 13  
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